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CHAPTER I
INTRODUCTION
General Statement of the Problem
Modern education has recognized the fact that for the
desired development of the student, more is necessary than
the formal instruction of the classroom. Out of this need
has grown the unit known as the "Home Room." Administra
tors are rapidly coming to realize that the goal of
modern education may better be attained through this
medium. The homeroom is one of the most vital and impor
tant units of educational organization in the secondary
schools of today. Through the homeroom the creation of
school consciousness, wholesome attitudes and relations,
a definite concept of socialization, and a realization of
individual responsibility can best be fostered. Pupilteacher relationships and relationships between the home
and school are better established in the homeroom than is
any other group.1

Here in the homeroom a miniature form

of government may be maintained that will teach the
student how to be a good citizen. Inglis says:2
The three fundamental aims of secondary education are:
1. The preparation of the individual as a prospec
tive citizen and cooperating member of society—
Evans, Evan E., "Home Rooms, Organization. Admin
istration and Activities. p. 3
1

2

Inglis, A., Principles of Secondary Education.
p. 368.
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the Social-Civic aim.,
2. The preparation of the individual as a prospective
worker and producer—the Economic-Vocational aim.,
3. The preparation of the individual for those
activities which, while primarily involving
individual action, the utilization of leisure,
and the development of personality, are of great
importance to society—the individuallsticavocatlonal aim.
In the homeroom the pupils are guided educationally,
vocationally, socially, morally and recreationally. The
homeroom is the very life of the school, reflecting
quite accurately the character and condition of the school.
The purpose of this study is to discover the merits and
limitations of the homeroom as a unit of organization in
the four-year public high schools of Texas which have an
enrollment of approximately 250 and above and to make
suggestions concerning possible improvements. The
question facing the homeroom teacher is, not "What is the
purpose of the homeroom? rather, it is "How shall that
purpose be fulfilled?"
Origin of the Home Boom
The earliest form of organized school included some
phases of the present concepts of the homeroom. Early
European schools are concerned with the personal relation
ships existing between faculty members and students.
These schools were interested in the emphasis which was
placed upon the living together of faculty and pupils.
Quite often a common house was shared, and an important
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part of a faculty member's responsibility was the hours
spent with the students outside the classroom. The homerome provides each pupil with a base of operations. Each
pupil has a mooring mast to return to after each adven
ture. The homeroom provides an opportunity for personal
identification with the school—a "family hour" for each
student. It provides the teacher with an opportunity to
learn children. Knowledge of pupils is one of the
desired results of a functioning homeroom, (hie aim of
the homeroom is to see through Theodore, in order to help
Theodore see through himself, so that Theodore may
eventually see himself through. Theodore's life is in
our hands, so we must make a study of how we can help
him other than in subject matter.
Purpose of This Study
The homeroom is an institutional development and not
a city-wide or state-wide development. It must represent
a philosophy and policy of individual schools, and,
therefore, it is impossible to determine without careful,
detailed study of the local situation, the length of the
period, the time of the period, or the number of homeroom
periods that will be most effective for a particular
school. It is one of the most neglected and unregulated
units of organization in the four-year high schools of
Texas, The literature on topics dealing with administration
and organization of four-year high schools has overlooked
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the homeroom. Much has been written on the "Why," little
on the "How". Many courses offered in college summer
sessions, spend time on the theory and the objectives of
the homeroom, omitting the practical help for which there
is such an urgent need. This study of the four-year public
schools of Texas, might be of value to those who wish to
organize or Improve their homeroom organization.
Process and Method
Literature found on the organization and administration
of the homeroom in secondary schools was studied. Many
authorities differed, some asked this questions

"Are home

rooms in most schools a waste of time?" Included persons
were, Director of admissions, General Executives, Deans,
Directors of Guidance, Dean of Education. Some concluded
that it is best not to abolish them, rather to work towards
the realization that the homeroom has a place in the school.
Periodicals, bulletins and all kinds of available literature
were studied and the objectives and activities were listed.
Prom this list a check list was made on the organization of
the homeroom within the school itself and within the home
room. Then followed a series of items intended to disclose
the administrative and guidance activities and practices.
The check list was sent to 100 four-year high schools of
Texas. Each principal was asked to check the procedures
followed in his school or to delegate the task to someone
who was familiar with the local situation. This study is

based on 31 check lists which reported homeroom organiza
tions. Many of those who cooperated in this study, asked
for a check-list for use in their schools, and others, who
had no classroom organization, kept the list as a pattern
to follow, in organization of homerooms in their schools.
Definite Statement of the Problem
This study proposes:
1. To determine the purpose and objectives of the
homeroom in the four-year public high schools of Texas
with an enrollment of 150 or stoove.
2. To determine the organization of the homeroom.
3. To determine the administrative function of the
homeroom.
To determine the guidance function of the homeroom

CHAPTER II
ORGANIZATION OF THE HOME ROOM
The homeroom represents a true life situation more
nearly than any other branch of the entire school system.
This is a day and age of organization, where leadership,
dependability, cooperation, participation, social training,
and character are needed more than ever before. The home
room training provides the necessary preparation for
helping the student to fit into his niche in life, for in
the homeroom he has, in a small way, opportunities and
responsibilities somewhat similar to those he will have
later as an adult citizen. Since the high school of
today is not only an institution for teaching the various
academic and vocational subjects, but also an Institution
for enabling pupils to study themselves—their needs,
interests, capacities, opportunities and possibilities
open to them educationally and vocationally, it is
necessary for the teacher to know the home and social
conditions of each pupil. Our present pupil-teacher
ratio is so large that it is impossible for a teacher
who meets 150 to 200 pupils per day to know very much
about their personal needs. During the early periods of
our secondary schools the ratio was so small and the
number of pupils a teacher met per day so small that It
was not difficult for her to picture the social and home
conditions of each pupil. According to one writer, "The
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homeroom plan is one substitute offered for the lost pupilteacher equation which was lost somewhere in the evolutionary
process of education.-*

Therefore, there is need for some

type of organization which will take over some of the
values and services and meet present-day problems. In the
face of these needs definite purposes and objectives have
been set up by the four-year public high schools of Texas.
TABLE I
OBJECTIVES AND PURPOSES OF THE HOME ROOM
Purposes and Objectives

Number
of
Schools

Per

1. To provide a school home for every pupil

25

81

2. To link home and school activities
3. To serve as a unit from which the
schools governing body is selected
b, To provide means for stimulating and
developing school morale
5. To establish a desirable pupil-teacher
relationship
6. To teach democracy through democratic
living

25

81

l*f

b<>

25

81

31

100

2b

77

1

Roemer, Joseph and Charles Forrest Allen. Readings
in Extra-Curricular Activities, p. 186.
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The purposes and objectives for which the homerooms
in the 31 high schools reporting organized homeroom systems
are organized are presented in Table I. The objective
which ranks first is "to establish a desirable pupilteacher relationship." This objective was 100 per cent in
all schools. This means that all 31 schools are attempting
to restore that "lost pupil-teacher relationship."
Objectives of the Homeroom
More than ever before, schools are interested in
remedial instruction—in discovering deficiencies and
weaknesses in the pupil, in his personality, habits,
ideals, and ambitions, and in developing a method for
improving these. The first step in remedial work is a
diagnosis of the individual pupil in all the successes
and failures of activities and relationships of his
whole life.
The teacher cannot learn to know her pupils in the
classroom because she normally teachers 150 pupils per day,
and it is not reasonable to believe that she can learn to
know this number during the short period of a semester or
a term. The class exercise or "recitation," is usually
a group and not an individual affair; therefore, there is
little opportunity for really knowing the pupils personally.
Then too the teacher is the setter of tasks while the pupil
is the doer of these tasks. Consequently, the teacher and
the pupil are in a superior-inferior relationship in which
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the superior gives the inferior something to do and sees
that he does it*

Finally, the teacher is held responsible

for the success of the subject -which she teaches? the
emphasis is upon their success in the subject rather than
upon the pupils themselves*1

This, however, is not to the

teacher*s discredit; it is merely the result of the tra
ditional organization and emphasis of the school.
The teacher can learn to know the pupils personally
in the homeroom. Here the teacher has a comparatively
small group, possibly one-fifth of the size of her
teaching group.

In the homeroom there are no formal

lessons and the teacher is not the task setter*

The

teacher becomes the pupil's school parent, friend, and
helper. Because she learns to know the pupil intimately
she can discover his weaknesses and strengths and can
advise with him in overcoming the former and maintaining
the latter.
xn the homeroom the pupils can learn to know the
teacher with profit and benefit.

Here the pupil comes

in personal contact with the teacher and learns to know
her fine qualities. The average teacher is a valuable
member of any community because of her experience, ideals,
and habits. She will naturally be more influential among
pupils in her homeroom than the teacher of formal subjects.
"To provide a school home for every pupil" with a
McKowen, Homeroom ActivitiesT p. 27.

percentage of 8.1 per cent as shown in Table I, ranks
second in the list of purposes and objectives. Here the
pupils may find counsel, enrichment of experience,
guidance into new adventures and friendships. The home
room provides an opportunity for personal identification
with the school a "family hour" for each student.
"To link home and school activities," with a
percentage of 8.1 per cent as shown in Table I, ranks
second in the list of purposes and objectives. In the
homeroom, which is in reality an elementary democracy,
are developed characteristics that will be essential to
the pupil when he grows up and takes his place as a
citizen in his own community. The real homeroom is am
embryonic, typical community.^ "To provide means for
stimulating and developing school morale," ranks second
in the list of purposes and objectives. The homeroom
because of the naturalness of its situation, can offer
very definite contributions in personal, educational,
social, moral, civic, physical and vocational guidance.
As shown in Table I, "To teach democracy through
democratic living," ranks third in the list of purposes
and objectives. Leadership and followship are developed
in the homeroom. The pupils practice fellowship and
leadership by actually following and leading. They
Johnson, Burges, "Campus Against Classroom." Harpers
Magazine, pp. 217-227.
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receive training in dependability by holding offices, the
functions of which are definitely stated and checked upon.
Cooperation is promoted by working with others on committees
and by the group as a whole cooperating with other units of
school organization.
"To serve as a unit from which the schools governing
body is selected" with a percentage of ^5 as shown in Table
I ranks fourth in the list of purposes and objectives. This
might indicate that many of these schools do not have any
organised student governing bodies. In many schools the
student council is chiefly composed of outstanding members
from the various homerooms.1 if pupil-participation is to
be successful, it should rise from the bottom—the home
room, and not from above—the principal. The trend today
is toward pupil-participation organizations which are made
up of homeroom representatives who are directly responsible
to the members of their own homeroom group.2 According to
this plan the responsibility works both

ways.3

fhe pupils

who feel the need of correcting, instituting or improving
certain practices, and who are not student council members,
have an opportunity to present their idea in the homeroom;
if the homeroom members think the suggestions are good,
1
""""""""
Roemer, Joseph, diaries Allen, and Dorothy Yarnell,
Basic Student Activities, p. ko.
2
Fretwell, Elbert K., Extra-Curricular Activities in
Secondary Schools, p. 131.
———
^McKoven, Harry C., Homeroom Activities, p. 165.
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the homeroom representative may be instructed to present the
proposal to the council.

On the other hand, the council may

have certain questions or discussions for consideration for
which it desires to obtain the reaction of the entire stu
dent body.

The natural order is for the council

representatives to present these questions to the members
of the homeroom they represent.

Every homeroom is given

an opportunity to express its opinion. The final decision
of each homeroom is taken back to the student council
through the homeroom representatives.

Consequently, the

homeroom is the logical unit from which representatives
to the school*s governing are selected.
Organization of the Homeroom within the
School Itself
Homerooms are based on almost as many different kinds
of organization as there are homeroom plans in use.
Purposes and objectives vary, time allotments vary,
frequency varies as to the hour of the day and the length
of the period, personnel varies and the methods of
selecting personnel vary.
As shown in Table II the average number of pupils in
each homeroom, as reported by the 31 having homerooms,
varies from an average of 23 to ko. The size of the group
will depend upon several things, such as the number of rooms
available, the size of the rooms, the proportion of faculty
members who are assigned homerooms, the enrollment of the
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school, the number assigned to a homeroom, and the work
program attempted. According to McKown,1 a relatively
small group of 25 to 35 pupils will receive more individual
benefits than a group twice this size, because of the
greater number of opportunities for participation. The
adviser and homeroom members can become better acquainted,
(to the other hand the group should not be too small, as a
very small group would lack the variety in abilities and
interests which help to increase the opportunities in a
larger group. Surely a homeroom of 35 to *+0 pupils would
not be too large; the average classroom accomodates
approximately this number. The success of the homeroom
program will be impaired if the average number is more than
50, for the number of pupils assigned to any homeroom group
should not be so large that the adviser will be unable to
TABLE II
AVERAGE NUMBER OF PUPILS PER HOMEROOM

l*f
know intimately each pupil, especially those pupils
exhibiting abnormal tendencies.
The amount of time allotted to homerooms, as shown in
Table III, varies from 225 minutes or the equivalent of
five forty-five minute periods per week, to twenty minutes
per week.

One school averaged 300 sixty-minute periods.
TABLE III
TIME AVAILABLE FOR HOMEROOM PERIODS

Data on the time allotted to homerooms are presented
in Table IV. Homeroom periods vary in length from 60 to
15 minutes. Thirty-eight and seven tenths per cent of the
schools used

minutes.

This variation exists regardless

of the number of meetings per week.
The number of homeroom periods per week is shown in
Table V and varies all the way from 10 periods per week
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TABLE IV
LENGTH OF HOME ROOM PERIODS
Number of minutes Per Period
66 minutes
f5
46
"
30
«
25
20
"
15

Number of Schools
1
12
1
9
2
2
if

Per cent
f.2
38.?
3.2
29
6.5
6.5
12.9

b% of the Schools—hj
minutes
TABLE V
NUMBER OF HOME ROOM PERIODS PER WEEK
Number of Periods
10
5

Number of Schools

periods per week
ft

r»

it

3

»«

w

n

2

'»

t!

ft

ft

ft

It

Per cent

2
17
3

i

5

5b% of the Schools use
5 periods per week

6.5

5b.b

9.7
12.9
16.i

TABLE VI
NUMBER OF HOME ROOM PERIODS USED FOR STUDY
Number of Homeroom Periods
Used for StudyHomeroom Periods
Used for
Homeroom Periods
Used for

sometimes
Study
never
Studv

Number of Schools

Per cent

11

3.5

20

6.5

to 1 period per week. We find that 5*+-8 per cent of the
schools used 5 periods per week. Eleven schools, or 3-5
per cent, as shown in Table VI, sometimes use the homeroom
for study; 20 or 6.5 per cent, never use the homeroom period
for study purposes. Homeroom periods should not be used
for study, for permitting this habit is a confession that
the homeroom plan is not a success. It is quite obvious
that a program of homeroom activities, which are worthwhile
in the life of the school, requires time. Any type of work
program will be ineffective unless an adequate time allottment is made. Frequent short periods, which is the
practice in some schools, prevents effective constructive
work. A period of ten to fifteen minutes prevents the
doing of many activities to be discussed later. More
effective use could be made of the time if the periods
were fewer and longer. Some schools combine the two types
of periods with a longer period on one or two days of the
week and a very short period on the other days for adminis
trative routine. This is the plan which is recommended by
two writers who say:
On the whole, the plan which provides a short daily
period plus at least one long period of approximately
forty-five to sixty minutes in length each week, and
which gradually reduces the total time devoted to
homeroom work from year to year as pupils become in
creasingly self-reliant and efficient is most
desirable.1
-LKilzer, L. R., and Maxwell, C. R., High School
Administration. p. 196.

The responsibility for planning the work program for
the homeroom organization is handled in five different
ways, as shown in Table VII. The Principal plans the work
program in 8, or 25.8 per cent, of the schools. This plan
is used in the samller schools.

In 8, or 25.8 per cent,

this responsibility is placed upon a committee of home
room advisers.

This is a very good plan, for the advisers

are more familiar with the problems and difficulties of
the individual pupils than the administrative officers.
In 5, or 16.1 per cent, of the schools a committee of
homeroom advisers and the principal plan the work program.
TABLE VII
RESPONSIBILITY FOR PLANNING THE WORK PROGRAM
Person or Group Responsible

Number of Schools Per cent

The Principal
Committee of Homeroom advisers
and Drincipal
Guidance Director
Activity Director
jaQ^gittee of Homeroom advisers

~

5

a

25.8
16.1
22.6

In 7, or 22.6 per cent, the Guidance director is placed in
charge of the work program;

the activity director assumes

his duty in 3, or 9-7 per cent, of the schools. This is a
very desirable plan for a school in which these two direc
tors exist.

The activity director or guidance director is

usually an expert in homeroom affairs; he can visit many of
the homerooms and collect ideas. The responsibility of the
plan is then more definitely placed, and any success or
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failure of the work program can then be directly attributed
to one individual.
In whatever plan is used, some central office or
committee should be definitely charged with the responsi
bility of developing the homeroom plan. The successful
functioning of the homeroom depends upon the cooperation
of the administrative officers, the teachers and the pupils.
Table VIII shows the length of time for which the work
program is planned. Over half of the schools 26, or
8A per cent, plan their work for the entire yearj 5» or
1.6 per cent, makes plans for one semester. It is better
to plan the work program for a longer period of time than
for a very short period, as there will be more unity and
sequence in the activities, and there is also greater
possibility of realizing the objectives. Table IX shows
how the homeroom advisers are selected. In 28, or 90.3
per cent, of the schools the homeroom advisers are
selected by the principal. One other plan is the faculty
committee and principal is 3, or 9*7 per cent.
TABLE VIII
LENGTH OF TIME FOR WHICH WORK PROGRAM IS PLANKED
Length of Time
One Semester
One Year

Number of Schools

Per cent

*
26

1.6

Q.b
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TABLE IX
HOW ADVISERS ARE SELECTED

Person or Group Selecting
the adviser

Number of Schools

The Principal

Per cent

28

Faculty Committee and Prineip

9.7

Since the duty of the adviser is so important, great
care should be taken in the selection of advisers.

The

homeroom adviser must be sympathetic, dependable, and wise
confidante.

She must be wise as well as devoted, and while

maintaining a sympathetic attitude toward the pupil*s
difficulties, she must not fail to see the whole picture,
and must lead the pupil to see it.1

Since one quality for

leadership is knowledge, scholarship should be considered.
Special training in guidance and extra-curricular activities
will come into use in homeroom work.

Health and vitality

should not be overlooked, for the guidance of youth demands
participation in the activity of pupils.
important.

Personality is

Teaching requires many personal traits which

seem particularly fitted for success in this field, such
as resourcefulness, enthusiasm, leadership and cooperation.
Fretwell says;
The sponsor*s skill in guiding pupils finally deter
mines the success of homeroom activities. The
purpose of the homeroom may be philosophically
1 Denning, Ruth Osgood, "Guidance Through the Homeroom
Junior-High School Clearing House. p. 100.
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accepted, sufficient time may be provided in the
schedule, the principal may have done what he should
do, the pupils may be eager, but in any specific room
the success of the work is determined finally by the
sponsor.^
TABLE X
NUMBER OF TEACHERS IN A SCHOOL SELECTED AS ADVISERS AND THEIR
TRAINING
Number of Teachers in a School selec
ted as advisers and their Training
All teachers are advisers
Selected group of teachers are
advisers
All advisers have special guidance
training
Some advisers have special guidance

Number of
Per cent
Schools
17

5*+.8

h

12.9

3

9.7
22.6

Table XI shows the distribution of methods used in
selecting the homeroom personnel, (see page 21) The most
widely used plan is by classes and alphabetical with the
class; 22, or 70.9 per cent, use this method. According to
this plan, the number of students is divided by the number
of homerooms available for this class, and the pupils are
assigned alphabetically. The advantage of this plan is
that pupils of the same age, maturity and ability have
about the same general curricular and extra-curricular
interests.

In 1, or 3-2 per cent, of the schools the pupils

are permitted to make their own choice. By this plan the
pupils indicate their first, second, third, or more choices

Fretwell, E. K., Extra-Currlcular Activities In
Secondary Schools., p. 1+0.
J
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TABLE XI
BASES OF SELECTING HOMEROOM PERSONNEL

Bases of Grouping
By Classes and Alphabetic within
the class
By representatives of all classes
in school

Number of
Schools

Per cent

22

70.9

3

9.7

By Sex

0

0

By Age

1

3.2

By Age and Sex

1

3.2

By interests groups

1

3.2

By permitting DUDIIS to choose

1

3.2

By mental age

0

0

By Vertical sectioning
By i. Q*s and ability ratings
within the class

1

3.2

1

3.2

oi homeroom advisers.

Although this method may be conducive

to forming a congenial group, surely the administrative
difficulties are confusing, and the pupils fail to get the
value of making contacts with other teachers.

Only 3, or

9*7 per cent, of the schools select their homeroom groups by
representatives from all classes in school.

According to

this plan, which is also called vertical sectioning, pupils
from all four grades are assigned to the same homeroom,
xhis plan presents a "real home" because the members are of
different ages, mental interests, and understanding.

How

ever, tills plan makes the task of guidance more difficult
on account of the wide variety in ages and interests.

Then
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too the older pupils might he elected to more of the offices
and committees, thus the younger members would fail to get
training in leadership and organization.
Homeroom groups are selected by interest groups in
1, or 3.2 per cent, of the schools. By this plan all pupils
who have the same interests are placed in the same group.
This is an advantageous plan in that it offers many oppor
tunities for guidance. By age and sex 1, or 3-2 per cent,
naturally the reason for this plan is that a group of boys
can discuss interests and problems peculiar to their age
and sex that they could not discuss if girls were present.
The same thing is true, of a group of girls. There is
usually more free and open expression where the boys and
girls are segregated. The argument against this plan is
that boys and girls are grouped in together in class, so
why not in the homeroom?

Acquaintanceship and education

between the sexes is necessary and desirable. By I.Q*s.
and ability ratings within the class 1, or 3*2 per cent,
should be a very interesting group. Ho schools use the
plans of selecting by mental age or sex, all of which
plans are in use. No matter what plan of selecting home
room personnel is used, simplicity and democracy should
be the watchwords in determining the homeroom groups.
Concerning the plans of selecting homeroom personnel
Fretwell says this:
The criteria for judging which plan or combina
tions of plans is best will be based, probably on
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answers to such questions as these: Is the plan
simple?—Workable?—adaptable?—democratic? Does
it fit in with the organization of the school?
Does it foster participation in citizenship
activities? In short, does it come nearest to
realizing the purpose which the school desires to
realize in the homeroom period?....In making a
decision, many conditions within the particular
school must be taken into consideration: How are
pupils grouped for recitation purposes, and to
what extent is the club program developed? What
is the nature of homeroom programs, and how
effective are the teachers in personal pupil
contacts? What is the proportion of men to
women teachers? What is the permanency of the
staff? How long does the same homeroom teacher
remain with the same group?—and many other
questions. Any particular school needs to con
sider all possible groupings and, in view of the
conditions of the school and the conditions the
school desires to create, decide what to do.l
Organizatian within the Homeroom
In addition to the homeroom adviser the homeroom
usually has elected officers, elected or appointed
committees, and homeroom mothers. Table XII gives the
organization within the homeroom. A president presides in
the homeroom of 27, or 87 per cent, of the schools. It is
the duty of the president to preside at all regular and
special meetings except when program chairmen are asked
to take charge. He conducts the business of the meetings,
appoints committees, calls for reports, meets with all
committees, and handles all business pertaining to his
group, unless otherwise delegated.
A vice president, secretary and treasurer function
1
Fretwell, Elbert K., Extra-Currlcular Activities
In Secondary Schools. p. 1*0.
~
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TABLE XII
ORGANIZATION WITHIN THE HOMEROOM

Officers. Committees. etc.

Number of
Schools

Per cent

President

27

87

Vice President

27

87

Secretary

27

87

Treasurer

27

87

Sergeant~at~arms

16

52

Student council representative
Representative to all school
organizations

17

55

6

19
13

Homeroom Constitutions
12

39

9

29

l*f

b5

6

19

Social Committee

21

68

Housekeeping Committee

12

39

Homeroom Mother

13

b2

Flowers. Colors. Mottoes, etc.
Homeroom creed
Bulletin Board Committee
Help Study Committee

in 27, or 87 per cent, of the schools. The vice president
presides and performs all the duties of the president in
case of the latter*s absence. He acts as general assistant
to the president in all matters and accepts all responsi
bilities delegated to him. The secretary keeps a formal
record of all the meetings, files all reports, sends reports
of meetings to the office or central committee, attends to

all correspondence, and reads the minutes of the previous
meeting*

It is the duty of the treasurer to keep an

accurate record of all expenditures. He sends reports on
these records to the central office or committee.
A sergeant-at-arms is elected in 16, or 52 per cent,
of the schools. It is his duty to act as disciplinary
officer, to run errands for the presiding officer, and to
perform any duties assigned by any other officer.
In 17, or 55 per cent, of the schools representatives
from the homeroom are sent to the student council. This
indicates that more than one-half of the schools have some
form of student government. In 12, or 39 per cent, of the
schools colors, flowers, and mottoes are selected. The
symbolism of flowers and colors and the significance of
mottoes are usually a source of inspiration to the home
room groups.1
Homeroom creeds are functioning in 9, or 29 per cent,
of the schools. It is advisable that the creeds be
revised each year, as much value may be gained from the
formulation and discussion of the

creed.2

In I1*, or ^5 per cent, of the schools there are
bulletin board committees whose business it is to post
records, reports, programs, notices, and other material of
interest to the group.
1
Good, Iris Cleva and Crow, Jane M., Home Room
Activities, p. 19.
2

Ibid.,

p. 20.
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Social committees function in 21, or 68 per cent, of
the schools. The social committee usually has charge of
the parties, dances, picnics, hikes, or any other social
events which the group might desire to have. This
committee should encourage friendliness among the pupils
and should introduce new pupils and visitors.
Housekeeping committee functions in 12, or 39 per
cent, of the schools. Members of these committees take
an active part in making the homeroom attractive and
home-like; they encourage respect for the tidy appearance
of the room. Defacing property and equipment is
discouraged. This committee may also make provision for
potted and cut flowers, select pictures and arrange
furniture and fixtures.
In

or 13 per cent, of the schools homerooms

operate a homeroom constitution.

A homeroom really ought

to have a constitution if it is a vital, organized and
functioning body of the school.•*In 13, or k-2 per cent, of the schools homeroom mothers
are elected. There are many ways in 'which these homeroom
mothers can contribute to the welfare of the group. The
following suggestions concerning the duties of the home
room mother are made by Strobel:
1Ibld.,

p. 16

1. The homeroom mother should serve in the capacity
of a hostess for the many desirable social
parent-homeroom gatherings,
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2. She should act as a friend and neighbor to all
parents of the homeroom.
3. A sympathetic homeroom mother can be closer to
the needs of the homeroom than any other
P. T. A. member.
b. She should be the means of encouraging member
ship in the P. T. A.
5. She should interpret the school to the community.x
Other forms of homeroom organization which are
prevalent to a less degree are representative to all
school organizations 6, or 19 per cent; all schools use
help study committee.

* Strobel, Joseph
"Vitalizing the P. T. A. Through
The Homeroom," Clearing House, p. 208.
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Summary
The homeroom is a unit of organization in 100 per cent
of the four-year public Texas high schools cooperating in
this study. The objective rating highest in frequency
among these schools is "to establish a desirable pupilteacher relationship." "To provide a school home for every
pupil," "to link home and school activities," "to provide
means for stimulating and developing school morale, tied
for second place." "To teach democracy through democratic
living" ranks third. "To serve as a unit from which the
schools governing body is selected" ranks fourth.
Many variations exist so far as the organization of
the homeroom within the school is concerned. The average
number of pupils in each homeroom varies from 23 to *f0.
Twelve schools or 39 per cent of the schools surveyed had
30 pupils per room. The time allotment varies from 300
minutes to 20 minutes per week; thirty-eight and seven
tenths per cent of all schools have allotted 225 per week.
In 25.8 per cent of the schools the work program is
planned by a committee of homeroom advisers; the principal
in 8 schools, or 25.8 per cent, is responsible for planning
the work program. The guidance director in 7 schools, or
22.6 per cent, assumes this responsibility. The activity
director in 3 schools, or 9-7 per cent, plans the work
program. Work programs for one year in 26 schools, or 8.*f
per cent. Only 5 schools, or 1.6 per cent, for planning
a work program for one semester.

Bases of grouping personnel vary, Homeroom members
are grouped by classes and alphabetical within the class
in 70.9 per cent of the schools.

Other methods which are

used to a less degree ares (1) by age, (2) by age and sex,
(3) "by interests groups, (if) by permitting pupils to
choose, (5) by mental age, (6) by vertical sectioning,
(7) by I, Q»s and ability ratings within the class.
Various forms of organization exist within the home
room, A president, vice president, secretary, treasurer
is elected in 87 per cent of the schools. But only 52
per cent have a sergeant-at-arms. Student council
representation is 55 per cent in all schools. Flowers,
colors, mottoes were recognized by 12 schools, or 39 per
cent. Twenty-nine per cent of all schools had a Homeroom
creed. Twenty-one of the schools reported a social
committee| 13 schools had a homeroom mother.

CHAPTER III
ADMINISTRATIVE FUNCTION OF THE HOMEROOM
Daily Routine
The homeroom is a convenient and effective adminis
trative unit in the four-year high school, for at regular
scheduled times or each day, all pupils can he reached
without disturbing class work.

Nine different adminis

trative activities are carried on in 31 four-year schools
TABLE XIII
Number
of
Schools

Daily Routine activities

Per cent

Checking attendance, tardinesses
etc.

28

90

Reading notices, announcements
and bulletins from the school
organizations

22

71

Distribution of report cards

23

7b

Election of representatives to
student council

17

55

Handling ticket sales

19

61

Petty discipline or pupil-teacher
difficulties

12

39

Contests between homeroom groups
in attendance, tardiness, and
improved scholarship

15

bS

Subscriptions to school
publications
cooperating in this study.

b2
Table XIII shows the distribu

tion of these activities in order of percentage.

Some

other administrative activities usually carried on in a
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homeroom are, the election of homeroom officers, serving
as voting center for election of class officers, performing
registration duties for the coming year, registering pupils
for the next year*s classes, issuing pass slips for the
library and school banking. Daily routine activities are
performed daily in these schools. Checking attendance and
tardies, a duty which can esaily be handled by the homeroom
secretary is common to 28, or 90 per cent.
Announcements and bulletins cam be better handled in
the homeroom period than in the assembly. In the assembly
these announcements and bulletins can be read with very
little explanation, due to the limited time; but in the
homeroom where the group is small, they can both be read
and thoroughly explained. In 23, or

per cent, of the

schools report cards are distributed in the homeroom. If
any records are kept in the homeroom, the homeroom Is the
logical place to handle this activity. This procedure
will also expedite the return of the report cards.
The fact that 17, or 55 per cent, of the schools elect
representatives to the student council Indicates that
these schools recognize the homeroom as the logical center
from which to send representatives to the council. The
benefits and advantages derived from this plan are discussed
in Chapter II. The collection of contributions and fees
and ticket sales are handled in 19, or 61 per cent, of the
schools. Campaigns and drives may easily be conducted
through the homeroom.1 Health inspections occur in 13, or
X

McKown, Harry C., Home Room Guidance, p. 3J+8

k-2 per cent, of the schools.

This inspection is very

important, helping pupils to he conscious of health rules
about a wonderful machine, our body.
Petty discipline and pupil-teacher difficulties are
handled in 12, or 39 per cent, of the schools.

This pro

cedure gives the adviser an opportunity to guide the pupils
and assist them in establishing proper attitude.
Contests between homeroom groups in attendance, tardi
ness, and improved scholarship are carried on in 15, or
if8 per cent, of the schools.

Such contests are helpful in

that they create wholesome competition through which
pupils are sometimes inspired to do much better than they
would otherwise.

Another activity which is carried on is

taking subscriptions for school publications with 13, or
*f2 per cent of the schools.
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SUMMARY
The homerooms play an important part as an adminis
trative unit in the 31 four-year public Texas High Schools
that were very cooperative in this study.

Leadership is

developed in the homeroom; the officers and homeroom
representatives of all school organizations profit from
their training, and every student in his turn stands before
a group as a leader. Practicing leadership means acquiring
leadership. Dependability is developed by holding an
executive position, serving on a committee, and taking part
in a progrsua.
The real aim of performing these administrative activi
ties should be to have the adviser and pupils both share
in the work as one means of educating themselves, and not
just to have the administrative routine of the school more
economically and efficiently performed. Sharing in adminis
trative activities can enable the adviser and homeroom
members to understand and possibly improve the administrative
routine.Advisers should not attempt to do everything
themselves, but, with intelligent guidance, should permit
the pupils to share in performing these activities.
In 23, or 7^ per cent, of the schools report cards are
distributed in the homeroom. Seventeen of the schools, or
56 per cent, elect representatives to the student council.
The collection of contributions and fees and ticket sales
Fretwell, Elbert K., Extra-Currlcular Activities in
Secondary Schools. p. 25

are handled In 19, or 61 per cent, of the schools. Health
Inspections occur in 13, or **2 per cent, of the schools.
Petty discipline and teacher difficulties are handled in 12,
or 39 per cent of the schools.

CHAPTER IV
THE GUIDANCE FUNCTION OF THE HOMEROOM
The Importance of Guidance in the Homeroom
One of the most outstanding and much needed develop
ments in education during recent years is the guidance
movement

According to a number of authors, "guidance" is

a service which is designed to assist individuals and
groups of individuals, in school or out of school, in the
making of necessary adjustments and also in distributing
themselves to suitable vocational, recreational, health,
and socio-civic opportunities.
The success of a homeroom in a guidance program, like
that of the extra-curricular and curricular offerings of
the school, depends upon the personality and ability of the
teacher.

But the value of the individual teacher to this

all-important service of guidance will show forth most
plainly in the capacity of the homeroom counselor, since
it is the homeroom counselor of each student group whose
duty it is to gather all the threads of influence and weave
them consistently into the fabric of character.1
Guidance is a process of individualized instruction
where there is built up in a boy or girl the will and the
ability to do something which will be of benefit to himself
and society.
help.

It is based upon the fact that people need

The school must provide its pupils with counsel and

Myers, S. D., Thomas-Tindal, E. V., Junior High School
Life, p. 16.

experiences which will make it possible for them to make
intelligent choices and decisions about their educational
problems and about their future vocations. Guidance
involves the sympathetic understanding of pupils* interests,
aptitudes, needs and opportunities together with a conscious
effort to help make the most of these opportunities and
direct them toward worthy objectives.1
While the need for help has always been present, there
have been social and economic changes, which have taken
place during the past half century, that make it increasingly
necessary to make more definite provisions for guidance in
secondary schools. Because of these changed conditions in
our present-day society and because the home and the church
are contributing to a less degree to the moral guidance of
our youth, their is greatly increased need for guidance in
general.
As the social life has Increased in complexity so have
the schools increased in size and complexity. They have
formulated their objectives, added new material, reorgan
ized the old, and redirected their methods of instruction
to correspond to the new aims of education.2 It is this
change in educational ideas that is giving meaning to the
concept of guidance.
department of Secondary School Principals, Functions
of Secondary Education, p. 205.
Whitney, Frank P., "The Significance of Guidance,n
Clearing House, p. l8l.
'

It matters not what type of guidance program a given
school may have instituted, the homeroom is the unit of
organization with the school most effectively used for
guidance work.1

Of course, the best work is done when the

school has competent head counselors or chief advisers who
have authority to direct the activities of the advisory
organization, but much may be done through a homeroom
guidance program which is carried on under the general
sponsorship of some teacher or committee of teachers who
are appointed by the principal.
As the guidance movement in education has advanced,
educators have learned that the homeroom advisers are in a
strategic position, which enables them to function effec
tively in many phases of guidance. Evidence has been
presented by Koos2 which indicates that the homeroom
adviser is the most frequent type of guidance functionary,
included in the guidance staff. In view of this frequency
one cannot question the service of the homeroom as a
guidance functionary. The responsibility of an adviser for
a small group enables her to become acquainted with the
individual pupils and to understand their problems in a way
not possible for a general worker who is responsible for a
much larger group.
"•"Ellis, Orrline, "Guidance in the Homeroom," Texas
Outlook, p. 37.
'
2Whitney, Frank P., "The Significance of Guidance «
Clearing House, p. 183.
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Civic Guidance Activities
The guidance activities, as they appeared on the check
list, were divided into four categories; namely, civic
guidance activities, social and personal activities, educa
tional guidance activities, and vocational guidance
activities. Participation in civic activities, tends to
make the homeroom member a better citizen of his school and
of his state.
TABLE XIV
NUMBER OF SCHOOLS REPORTING CIVIC, SOCIAL AND
PERSONAL, EDUCATIONAL, AND VOCATIONAL
GUIDANCE ACTIVITIES
Types of Activities
~~1
Civic Guidance Activities
Social and Personal Guidance
Activities
Educational Guidance Activities
Vocational Guidance Activities

Number of Schools Per cent
31
100
31
31
30

100
100

As shown in Table XIV civic guidance, Social and
personal guidance activities, educational guidance activi
ties, function in all 31, or 100 per cent, of the schools.
Vocational guidance activities, function in 30, or 97 per
cent, of the schools.
The qualifications of good school officers are
discussed in 21, or 68 per cent. The Ideals and purposes of
homeroom organization are discussed in 19, or 61 per cent.
Local and civic problems—sanitation and water supply are
contributed by 19, or 61 per cent. Debates on current,
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local, national and international topics are given by 19,
or 61 per cent. Mock trials, civic and criminal, are
discussed in 7, or 23 per cent. Study of Thrift was
presented by 19, or 61 per cent. Study of Safety was
given by 25, or 81 per cent. Three activities ranked first,
namely, (1) programs on ethics, honor, loyalty and coopera
tion, (2) Discussion on how to use leisure time, (3) Study
of fire prevention were discussed in 27, or 87 per cent.
Charity work, contributions, Christmas and Thanksgiving
boxes were discussed in 20, or 65 per cent. Two activities
ranked third, namely, (1) Pep talks to boost athletics and
other school enterprises, (2) Participation in Junior Red
Cross are discussed in 2*f, or 77 per cent.

bO
TABLE XV
GUIDANCE ACTIVITIES IS SCHOOL CITIZENSHIP

Types of Activities
Discussion of qualifications
of good School officers
Discussion of ideals and purposes
of homeroom organization
Discussion of local and Civic
problems—sanitation—water
SUBDlV

Discussion and debates on
current, local, national and
international topics
Mock trials—Civic and Criminal
Study of Thrift
Study of Safety
Programs on ethics, honor,
loyalty, co-operation
Discussion of how to use
leisure time
Study of Fire Prevention
Charity work—contributions,
Christmas and Thanksgiving boxes
Pep talks to boost athletics
and other school enterprises
Participation in Junior Red
Cross

Number
of
Schools

Per cent

21

68

19

61

19

61

19
7
19
25

61
23
61
81

27

87

27
27

87
87

20

65

2h

77

2h

77

*fl
TABLE XVI
DISCUSSIONS ON SOCIAL AND PERSONAL PROBLEMS

Types of Topics Discussed
Appropriate use of Cosmetics
How to eet alone with others
Appropriate dress for various
Occasions
Use of Intoxicants
Use of Tobacco
Personal Cleanliness
Boy and Girl relationship
Good Sportsmanship
Instructions in prevention of
communicable diseases
Instructions on Proper Diet
Conferences on Moral and Social
Problems

Number
of
Schools

Per Cent

21
30

68
97

20
22
22
30
29

65

23
22

A
71

27

87

ft

/I
97

29

TABLE XVII
PROGRAMS AND DISCUSSIONS ON MANNERS
AND CONDUCT
Manners and Conduct
In
In
In
In
At
In
On
In
On

the Auditorium
the Study Hall
the Lunchroom or Cafeteria
the Home
Parties and Dances
Church
the Street
the Theater
the Campus

Number
of
Schools
31
2426
26
28
28
29
17

Per cent
100

77
84m
90
90
96
90

??
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Social and Personal Guidance Activities
The homeroom is probably one of the very best means
through which to administer social and personal relation
ships.

Since the pupil has an opportunity, both formally

and informally, to contribute to the program activities,
his reactions are likely to be more sympathetic and
intelligent, consequently, more beneficial.
Table XVI shows the distribution of the social and
personal guidance activities.

Appropriate use of cosmetics

is taught In 21, or 68 per cent, of the schools.

Two

activities ranking first are, (1) How to get along with
others. (2) Personal cleanliness, in 30, or 97 per cent,
of the schools.

In 22, or 71 per cent, of the schools,

three activities are discussed, (1) use of Intoxicants,
(2) use of tobacco, (3) Instructions on proper diet.

Boy

and girl relationship and good sportsmanship rank second,
are discussed in 29, or

per cent.

Table XVII shows the distribution of the various
topics on manners and conduct.

All of the 31 schools have

programs and discussions concerning the following aspects
of manners and conduct: (1) In the auditorium 31, or 100
per cent, (2) In the Study Hall 2^-, or 77 per cent, (3) In
the lunchroom or cafeteria 26, or &+ per cent, (*f) In the
heme 26, or 8*f per cent, (5) at parties and dances 28, or
90 per cent, (6) In church 28, or 90 per cent, (7) On the
street 29, or 96 per cent, <8) In the theater 28, or 90
per cent, (9) On the campus 17, or 55 per cent.

**3

The fact that such a high percentage of schools are
having programs and discussions on manners and conduct
indicates that they recognize the fact that the best means
of developing personality is by acquiring good manners.
The school has not always taught good manners effectively.
Educational Guidance Activities
Educational guidance, according to Whitney,^- consists
of all those activities which deal with the guidance of
pupils in their choice of schools, courses, and curricula
as well as all activities connected with the adjustment of
pupils to school work. The primary purpose of all educa
tional guidance and counseling is to assist the pupil in
finding himself with respect to his interests and abilities,
and to help him understand and appreciate the opportunities
offered him through schooling.
The homeroom is the one unit where close contact is
made between the adviser and pupils; consequently, many of
the activities of educational guidance will find a place
in the activity program of the homeroom.
Table XVIII shows the distribution of educational
activities. Seven different activities function in over
fifty per cent of the schools. Some of these educational
guidance activities might be termed activities which deal
with the orientation of the pupil in his present school
situation; (1) the explanation of school regulations and
Whitney, Frank P., "The Significance of Guidance,"
Clearing House, p. 183.
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administration, which functions in 28, or 90 Per cent; (2)
the explanation of curricular offerings, which functions in
25, or 81 per cent; (3) discuss study helps and hahits
functions in 28, or 90 per cent; (H-) advise pupils on
choice of subjects functions in 27, or 87 per cent; (5)
Discuss the probable value of a high school education func
tions in 26, or 8*f per cent; (6) Instruct pupils how to use
the library functions in 22, or 71 per cent; (7) assist
failing pupils and absentees in making up work functions in
21, or 68 per cent; visit homes of all homeroom members
functions in l*f, or ^5 per cent; visit home of problem
cases and failing members only functions in 16, or 52 per
cent; keeping accumulative records functions in 18, or 58
per cent.
Those educational guidance activities which are con
ducted through group discussions and which deal with the
orientation of the pupil in his present school situation
occur in a higher degree of frequency or percentage than
those activities which involve interviewing and individual
counseling. This may be due to the fact that few advisers
have had special training in guidance work.
Brewer says;
The career of learning, whether two, twelve, or
eighty years in length, involves and requires a
miscellaneous and interconnecting assemblage of
abilities and activities; they may be indicated
roughly by the following list; how to study; using
the common tools of learning; adjusting school life
to other activities; regularly attending on school
and to school tasks; learning to speak, interview,
compose in writing, take examinations,'and use
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libraries; and making important educational decisions
at each of the many "forks in the road". Guidance
for these abilities is educational guidance.-1TABLE XVIII
EDUCATIONAL GUIDANCE ACTIVITIES

Types of Activities
Explain Curricular Offerings
Explain School regulations and
administrations
Discuss study helps and habits
Discuss the probable value of a
high school education
Instruct pupils how to use the
Library
Visit homes of all homeroom
members
Visit homes of problem cases
and failing members only
Advise pupils on choice of
subjects
Keep accumulative record sheets
containing data concerning
intelligence test ratings,
achievement test ratings, socialeconomic status of family,
character traits, health, special
aptitudes, etc.
Assist failing pupils and
absentees in making up work.

lumber
of
Schools

Per cent

25

81

28
28

90
90

26

8*+

22

71

lb

V5

16
27

87

18

58

21

68

Vocational Guidance Activities
Vocational guidance is the process of assisting the
individual to choose an occupation, prepare for it, enter
upon and progress in it. It is concerned primarily with
helping individuals make decisions and choices involved in
"^Brewer, John M., Education as Guidance, p. 11**-.
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planning a future and building a career—decisions and
choices necessary in affecting satisfactory vocational
adjustment.1 Fretwell2 states:
The sponsor*s skill in guiding pupils finally deter
mines the success of homeroom activities. The
purpose of the homeroom may be philosophically
accepted, sufficient time may be provided in the
schedule, the principal may have done what he should
do, the pupils may be eager, but in any specific room
the success of the work is determined finally by the
sponsor.
Although the homeroom is not in a position to handle
the vocational guidance program completely and effectively
alone, it can supplement the vocational guidance work
that is being done by the organized program of counseling,
which involves courses in occupational information,
visits, trips, personal contacts, and testing. However,
in schools in which no definite provision is made for
vocational guidance, the homeroom should assume this work.
As shown in Table XIX, all of the 31 schools offer
some type of vocational guidance activities. Presenting
information on vocational opportunities is carried on in
27, or 8? per cent of the schools. Discussing choice of
college curricula is carried on in 23, or 7^ per cent.
The desirability of formulating educational and voca
tional plans in harmony with capacity is discussed in
2
"The
Principles and Practices of Educational and Voca
tional Guidance," The Vocational Guidance Magazine,
pp. 772-778.
2Fretwell, E. K., Extra-Curricular Activities In
Secondary Schools.. p. *f0.
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20, or 65 Per cent of the schools.
TABLE XIX
VOCATIONAL GUIDANCE ACTIVITIES
Types of

Number of
Schools

Activities

Per cent

Present information on vocational
opportunities

27

87

Discuss choice of college curricular

23

7b

Discuss vocational plans

21

68

Have each pupil study intensively
on occupation

b

Have all pupils make a general study
of several occupations

10

Have homeroom group visit some shop,
factory, or industry

32

bQ

Discuss the desirability of formulatinj
educational and vocational plans in

:

»

6,

Summary
The guidance activities reported by the 31 Tour-year
public high schools cooperating in this study fall into
four major divisions: (1) Civic guidance activities (2)
Social and personal guidance activities, (3) educational
guidance activities, and (b) no vocational guidance
activities.
Civic guidance activities are carried on in all 31 of
the four-year Texas High Schools. The qualifications of
good school officers are discussed in 21, or 68 per cent.
The ideals and purposes of homeroom organization are
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discussed in 19, or 6l per cent. Local and civic problems—
sanitation and -water supply are contributed by 19* or 61
per cent. Debates on current, local, national and inter
national topics are given by 19, or 61 per cent. Mock
trials, civie and criminal are discussed in 7* or 23 per
cent. Study of Thrift was presented by 19, or 61 per cent.
Study of Safety was given by 25, or 81 per cent. Three
activities ranked first, namely, (1) programs on ethics,
honor, loyalty and cooperation, (2) Discussion on how to
use leisure time, (3) Study of fire prevention were
discussed in 27, or 87 per cent. Charity work, contribu
tions, Christmas and Thanksgiving boxes was discussed in
20, or 65 per cent. Two activities ranked third, namely,
(1) Pep talks to boost athletics and other school enter
prises, (2) participation in Junior Red Cross are discussed
in 2*f, or 71* per cent.
Social and personal guidance activities are carried on
in all of the 31 four-year Texas High Schools. Appropriate
use of cosmetics is taught in 21, or 68 per cent, of the
schools. Top ranking activities are, (1) How to get along
with others, (2) Personal cleanliness, in 30, or 97 per
cent, of the schools. In 22, or 71 per cent, of the
schools, three activities are discussed, (1) Use of
Intoxicants, (2) use of tobacco, (3) Instructions on proper
diet. Boy and girl relationship and good sportsmanship
ranking second, are discussed in 29, or 96 per cent.
All of the 31 schools have programs and discussions
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concerning the following aspects of manners and conduct:
(1) In the auditorium 31, OT 100 per cent, (2) In the Study
hall 2**, or 77 per cent, (3) In the lunchroom or cafeteria
26, or 8*f per cent, {B) In the home 26, or 8*f per cent,
(5) At parties and dances 28, or 90 per cent, (6) In Church
28, or 90 per cent, (7) On the street 29, or 96 per cent,
(8) In the theater 28, or 90 per cent, (9) On the campus
17, or 55 per cent.
In the distribution of educational activities, seven
different activities function in over fifty per cent of the
schools. Some of these educational guidance activities
might be termed activities which deal with the orientation
of the pupil in his present school situation; (1) the
explanation of school regulations and administration, which
functions in 28, or 90 per cent, (2) the explanation of
curricular offerings, which functions in 25, or 8l per cent;
(3) discuss Study helps and habits functions in 28, or 90
per cent; {b) advise pupils on choice of subjects functions
in 27, or 87 per cent; (5) Discuss the probable value of a
high school education functions in 26, or 8** per cent;
(6) Instruct pupils how to use the library functions in 22,
or 71 per cent; (7) assist failing pupils and absentees in
making up work functions in 21, or 68 per cent. Visit
homes of all homeroom members functions in 1*+, or b$ per
cent. Visit homes of problem cases and failing members
only functions in 16, or 52 per cent, keeping accumulative
records functions in 18, or 58 per cent.

All of the 31 schools offer some type of vocational
guidance activities.

Present information on vocational

opportunities functions in 27, or

87

per cent.

Discussion

of choice of college curricula functions in 23, or 7k per
cent.

Discussion of the desirability of formulating

educational and vocational plans in harmony with capacity
functions in 20, or 65 per cent.

CHAPTER V
CONCLUSION
Summary
1. The homeroom functions as a unit of organization in
31, or 100 per cent, of the four-year public high schools
of Texas cooperating in this study.
2. The objectives set up for these homeroom organi
zations are in keeping with the modem philosophy of
secondary education.
in order of rank, ares

These objectives, which are listed
(1) "To establish a desirable

pupil-teacher relationship," (2) "To provide a school home
for every pupil," (2) "To link home and school activities,"
(3) To provide means for stimulating and developing school
morale, (b) "To teach democracy through democratic living,"
(55 "To serve as a unit from which the schools governing
body is selected."
3. The average number of pupils in each homeroom
varies from *K> to 23 per room.

Twelve, or 38*7 per cent

of the schools have an average of 30 pupils in each home
room.

b.

The amount of time allotted to homerooms varies

from 300 to 20 minutes per week, 12, or 38.7 per cent of
the schools spent 225 minutes per week in their homerooms.
5. The homeroom periods vary in length from 60 to 5
minutes, 12, or 38.7 per cent of the schools used b$
minutes.
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6. The number of periods per week varies from 10
periods per week to 1 period per week; 17, or 5*+.8 per
cent, of the schools used 5 periods per week.
7. Even though there is a wide variation concerning
the responsibility of planning the work program, some
central office or committee is definitely charged with
this responsibility, and in no school is the responsibility,
of program planning left to the individual homeroom adviser.
8. Some 11, or 3-5 per cent of the schools, used the
homeroom periods sometimes for study. In 20, or 6.5 per
cent of the schools the homeroom period was never used for
study.
9. Of the five methods used by these schools for
selecting the homeroom adviser, the method in which the
adviser is selected by the principal is the most prevalent,
as advisers are chosen in this way by 90 per cent of the
schools.
10. The length of time for which work program is
planned varies. For one year 26, or 81* per cent of the
schools plan their work; 5, or 16.1 per cent of the schools
plan their work for one semester.
11. All teachers are advisers in 17, or 5*+-8 per cent
of the schools, while only some advisers have had special
guidance training in some schools.
12. Great variations exist in the method of grouping
homeroom personnel. The most common method, which occurs
in 22, or 71 per cent, is by classes and alphabetic within
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the class.
13. Although the organization within the homeroom
varies greatly, the officers of president, vice-president,
and secretary, treasurer function in 87 per cent of the
schools, the social committee functions in 68 per cent of
the schools. Student council representatives function in
55 per cent of the schools. Nine other forms of organiza
tion are found in less than forty per cent of the schools.
I1*. The daily routine activities which are common to
more than half of the schools are "checking attendance,
tardiness, etc.," "Reading notices, announcements, and
bulletins, from the Superintendent, principal, teachers,
and school organizations," "Distribution of report cards."
In less than fifty per cent of the schools, six of the
other activities ranked rather low.
15. Guidance activities far outnumber the administra
tive activities. This might indicate that the guidance
function is being recognized as the most important function
of the homeroom organization.
16. Guidance activities in school citizenship function
in all thirty-one schools. "Programs on ethics, honor,
loyalty, cooperation," "Discussion on how to use leisure
time," "Study of Fire Prevention," "Study of Safety,"
"Study of thrift" are common to more than hAif of the
schools. Activities with less than sixty per cent, are
"mock trials—civic and criminal."
17- Social and personal guidance activities are

conducted in all of the 31 schools. The school is playing
a very important part in manners and conduct, in spite of
the fact that the home plays a good part, too.
18. Types of topics discussed on personal problems
received full cooperation from all schools. These are very
personal topics, yet pupils must be taught how to care for
them. "How to get along with others," "Personal cleanli
ness," "Boy and girl relationship," "Good Sportsmanship,"
"Conference on moral and Social problems," "rise of in
toxicants," "use of tobacco," "Instruction in prevention of
communicable diseases," "Instruction on proper diet."
Suggestions for Improving Homeroom
Organizations
1. Homeroom periods should be used for the purpose of
activities and not for study.
2. Short daily periods for administrative routine and
one or two long periods per week for special homeroom
activities will result in more effective and efficient
work. If possible an activity period, daily.
3. Some arrangement for placement of program material
should be made to effect a realization of the objectives,
to avoid duplication of material, and to insure unity.
b. Work programs should be planned for a longer period
of time; for example, plans should be made for a semester
or a year, Instead of a month or six weeks.
5* All homeroom advisers should have some training In
guidance, if the guidance program is to be carried on
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efficiently and effectively through the homeroom.
6. All teachers in a given system should not be
assigned as advisers.
7. A homeroom guide or manual should be developed in
each school and furnished to each homeroom adviser.
8. The homeroom should be used as the unit from which
the school1s governing body is selected in order to develop
a more democratic form of school government.
9. A greater distribution of homeroom officers,
committees, etc. will present more opportunities for
training in leadership.
10. All homeroom organization should make some pro
vision for homeroom mothers, as this is a very effective
and desirable way to link home and school to the community.
11. Educational guidance activities which involve
personal interviewing are being neglected. Possibly these
activities could be handled more efficiently if all home
room advisers had special training in guidance.
12. Only 58 per cent of the schools keep cumulative
records containing data on intelligence test ratings,
achievement test ratings, socio-economic status of family,
character ratings, special aptitudes, etc. Such cumula
tive records in the hands of competent advisers would
improve the educational program.
13. Too much can never be said or taught on the social
and personal guidance function of the homeroom. More
discussions and conferences, and interviews can always be
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given.
I1*. Guidance activities dealing with civic problems
and citizenship was highly rated, yet it should receive
greater emphasis than they are now receiving.
15. In view of the present social and economic con
ditions, an increased emphasis should be placed on
vocational guidance. More group activities should be
presented, and there should be more personal interviewing
on the part of the adviser.
Suggested Problems for Future Investigation
1. A comparative study of homeroom organization in
junior and senior high schools.
2. The determination of a technique for evaluating
homeroom activities objectively.
3. A program of homeroom activities for small fouryear high schools.
b. Axe homerooms in most high schools a waste of
time?
5. The success of the homeroom depends upon the
philosophy of the administration and faculty.
6. The extent to which the homerooms are recognized
as an important part of the school's program of educational
activities.
7« The understanding on the part of the sponsor of
the necessity for a different tempo, atmosphere, and
philosophy from those of the classroom.

8. The kind of health supervision given pupils in
junior and senior high schools.
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Charlton-Pollard High School
Beaumont, Texas
December 12, 19*+9

Dear Principals
I am making a survey of the high schools of Texas and
your school was recommended to me, by the State Department
of Education.
Inclosed you will find a questionnaire on the Home
Rooms in your school. Please read and check each statement. You might find some listed that you are not doing
if so, please state what you are doing instead. Every
thing that is carried on in the school program is
interesting to use. You may have some things I have not
thought of nor heard of. Please do this for me, because
so many good ideas and methods can be gotten from this
information. I want as much as I can possibly get.
I know your time is very valuable but please spare
me just a little and give me this information. Use the
stamped envelop© and return this as soon as possible.
The courtesy of a prompt reply will be greatly
appreciated.
Very truly yours,
Mrs. Ruth V. Brown-Hillman
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HOME ROOM CHECK LIST
Name of School

City

Name of Person Checking^

Date
Position

.

Objectives and Purposes of the Homeroom. (Please check
those which apply to your homeroom organization and list any
others not mentioned here).
1. To provide a school home for every pupil.
2. To link home and school activities.
—-3. To serve as a unit from which the school #s governing
body is selected.
h. To provide means for stimulating and developing
school morale.
5- To establish a desirable pupil-teacher relationship.
-—6» To teach democracy through democratic living.
Organization of the Homeroom within the school itself.
(Please checks and answers in the blank spaces).
—1. The average number of pupils in each homeroom
.
2. The number of homeroom periods per week
.
. The length of each homeroom period
.
. Are homeroom periods used for study?
.
5. The responsibility for planning the work program
rests with (please check) the principal
committee
of homeroom advisers . guidance director
,
others, (please list)
6. The adviser is selectedTy the principal
,a
faculty committee and the principal
« the faculty.
7. All teachers are advisers , only a selected group
of teachers are advisors ,'all advisers have special
guidance training
some advisers have special
guidance training-—, others (please list)
8. The homeroom group continues from semester to
semester . changes each semester^
changes each
year
9. The plan of grouping or selecting homeroom personnels:
1. By classes and alphabetic within the class.
—2. By representatives of all classes in school.
3. By sex.
if. gy age.
5. By age and sex.
6. By interests groups.
7- By permitting pupils to choose.
8. By mental age.
---9. By vertical sectioning.
—10. By I. Q.*S. and ability ratings within the class.
"•-LJL e
—12.

—13.

-

—

—

——
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Organization within the homeroom, (Please check those in
your organization and add others not listed).
•1. President
-2. Vice-President
Secretary
3: Treasurer
.—5. Sergeant-at-arms
6. Student Council representative
7. Representative to all school organizations
8. Homeroom constitutions
——9* Flowers, colors, mottoes, etc.
—10. Homeroom creed
—11. Bulletin board committee
—12. Help Study committee
—13. Social Committee
—1*+. Housekeeping committee
—15« Homeroom mother
—16. ____
—19.

Administrative Activities. (Please check those which apply
to your homeroom organization).
——1. Checking attendance, tardinesses, etc.
—2. Reading notices, announcements, and bulletins from
the Supt., principal, teachers, and school organiza
tions.
3. Distributions of report cards.
—»%. Election of representatives to student council.
—5* Handling ticket sales.
——6. Health Inspections.
—-7. Petty discipline or pupil-teacher difficulties.
—8. Contests between homeroom groups in attendance,
tardiness, and improved scholarship.
—9* Subscriptions to school publications.

—10.
—11.
—12.

'

"

~~—

Civic Guidance Activities. (Please check those which apply
to your homeroom organization).
1* S^scussion of qualifications of good school officers.
" 2, Discussion of ideals and purposes of homeroom
organ!zatlon.
——3. Discussion of local and civic problems—sanitationwater supply.
—*f. Discussion of local, national and international
topics—debates on current, local, national and
international topics.

6b

5. Mock trials—civic and criminal.
-—6. Study of thrift.
7. Study of safety (check): on the street and high
way
, in the home——, in the water——, with
electrical appliances, with explosives and
firearms8. Programs on ethics—honor, loyalty, co-operation.
9. Discussion of how to use leisure time.
—10. Study of fire prevention.
—11. Charity work—contributions, Christmas and Thanks
giving boxes.
—12. Pep talks to boost athletics and other school
enterprises.
—13. Participation in Junior Red Cross.
Social and Personal Guidance Activities. (Please check
those which apply to your homeroom organization).
1. Manners and Conduct:
1. In the auditorium
2. In the study hall
3. In the lunchroom or cafeteria
b. In the home
5. At parties and dances
6. In church
7. On the street
8. In the theater
2. Discussions on:
—1. Appropriate use of cosmetics
2. How to get along with others
—-3» Appropriate dress for various occasions
—-bo Use of intoxicants
5. Use of tobacco
6. Personal cleanliness
—-'?» Boy and Girl relationship
—-8. Good sportsmanship
-—9.
—10.
. Instructions in prevention of communicable diseases.
. Discussion and instructions on proper diet.
5. Conferences on moral and social problems.
Educational Guidance activities. (Please check those which
apply to your homeroom organization).
•—1.
2.
—-3«
—:4-.
5-

Explain curricular offerings.
Explain School regulations and administrations.
Discuss study helps and habits.
Discuss the probable value of a high school education.
Instruct pupils how to use the Library.
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—-6. Visit homes of all homeroom members.
7. Visit homes of problem cases and failing members
only.
8. Advise pupils on choice of subjects.
9* Keep cumulative record sheets containing data
concerning intelligence test ratings, achievement
test ratings, social-economic status of family,
character traits, health, special aptitudes, etc.
—10. Assist falling pupils and absentees in making up
work.
Vocational Guidance Activities. (Please check those -which
apply to your homeroom organization).
—1. Present information on vocational opportunities.
2. Discuss choice of college eurrieular.
•—3. Discuss vocational plans.
• — H a v e each pupil study intensively some occupation.
5» Have all pupils make a general study of several
occupations.
6. Have homeroom group visit some shop, factory, or
industry.
7. Discuss the desirability of formulating educational
and vocational plans in harmony with capacity.
Add any other activities carried on by your homeroom organi
zation that are not listed in this check lists

SCHOOLS THAT RETURNED THE CHECK-LISTS
Arp
Aycock (Pockdale)
Ball (Seguin)
Calvert
Carver (Baytown)
Carver (Ehnis)
Central (Galveston)
Charlton-Pollard (Beaumont)
Cheatham (Clarksville)
Coles (Corpus Christ!)
Daniels (Center)
Douglas (Jacksonville)
Douglas (Sherman)
Prazier-Mathews (Sllsbee)
Hilliard (Bay City)
Lincoln (Dallas)
Pemberton (Marshall)
Price (Taylor)
Pruitt (Atlanta)
St. Peters Academy (Dallas)
Scott (Tyler)
Scott (Woodville)
Terrell (Fort Worth)
Thomas (Cameron)
Washington (Dallas)

Washington (Houston)
Wheatley (Houston)
Wiergate
Woodson (Liberty)
Woodson (Abilene)
Yates (Houston)

